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Abstract 
 
This study aimed to examine the relationship between personality traits, mindfulness, and 

bullying behavior tendencies among adolescents. A correlational quantitative method was 

employed with a total of 350 participants selected through convenience sampling. The 

instruments used included the Adolescent Peer Relations Instrument-Bully/Target (APRI-BT), 

the HEXACO-60, and the Five Facet Mindfulness Questionnaire (FFMQ). Revealed that the 

traits of honesty-humility, emotionality, and conscientiousness were significantly negatively 

correlated with bullying tendencies, while extraversion and openness to experience were 

significantly positively correlated. Additionally, all mindfulness facets were found to be 

significantly negatively correlated with overall bullying tendencies. Most mindfulness facets, 

except for non-judging, were negatively correlated with physical and social bullying, while all 

except non-reacting showed significant negative correlations with verbal bullying. 
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The phenomenon of bullying behavior is a part of juvenile delinquency in adolescence (Ilham 

et al., 2021). Bullying is a problem of global concern (Putri et al., 2015). Bullying is a 

frightening experience that is usually faced by many teenagers at school (Garret, 2014). In 

addition, according to the UNICEF (Ijazah, 2020), bullying is an aggressive behavior in the 

form of abuse of power perpetrated by a person or group against another person, which can 

result in repeated physical, psychological, and social damage, which often occurs in schools 

and other places where children gather, including social media. In this case, bullying seems 

to be a sub-culture that is inherent in society and has penetrated various sectors of life, be 

they social, cultural, political, or security threats (Erismon & Karneli, 2021). 

The American Psychological Association (APA, 2013) defined bullying as "a form of 

aggressive behavior in which someone intentionally and repeatedly causes another person 

injury or discomfort." Bullying was described as aggressive behavior involving the abuse of 

power perpetrated by an individual or group against others, which could result in repeated 

physical, psychological, and social harm. Such acts were often found in schools and other 

places where children congregated, including on social media (Ilham et al., 2021). Mishna 

(2012) stated that bullying was aggressive behavior that could be expressed either directly or 

indirectly, whether verbally, physically, psychologically, or through relationships. According to 

Kuykendall (2012), bullying was defined as an act in which an individual or group with more 

power repeatedly attacked others who were weaker, with the intention of causing harm, 

stress, and fear. Randall (in Rigby, 2002) defined bullying as aggressive behavior 

intentionally carried out to harm others physically and psychologically. Furthermore, Dewi 

(2020) stated that bullying occurred when there was an abuse of power by individuals or 

groups with the intention of causing harm to others. 

Previous research found that bullying behavior among children, particularly adolescents, had 

occurred in Jakarta (Wiguna et al., 2016), with 4.6% of bullying taking place inside schools 

https://doi.org/10.37708/psyct.v18i1.955
mailto:teguhlesmana73@gmail.com
https://creativecommons.org/licenses/by/4.0


Exploring the Links Between Personality Traits, Mindfulness, and Bullying             60 

          
Psychological Thought                                                                                      South-West University “Neofit Rilski”                                                                                                                                                                                                                                    
2025, Vol. 18(1), 58-78 
https://doi.org/10.37708/psyct.v18i1.955  

and 7.5% outside schools. Bullying itself, based on earlier studies, had already been 

observed in early childhood, with a prevalence of 35%. Gender was found to have no direct 

impact on the occurrence of bullying; however, boys were more likely to engage in physical 

bullying. In terms of age, bullying was more commonly observed among children aged six 

years (Hartati et al., 2020). A survey also revealed that Jakarta ranked as the third city with 

the highest number of reported bullying incidents, following Yogyakarta and Surabaya, which 

were ranked first and second, respectively (Hidayati & Amalia, 2021). According to previous 

research by Yusuf et al. (2022), which gathered data since 2015, school-aged adolescents in 

Indonesia were found to experience a relatively high prevalence of bullying. The causes of 

bullying were reported to vary depending on personal and environmental factors. A study 

conducted by Lesmana and Febrianto (2020) indicated that self-esteem and gender 

prejudice were identified as contributing factors to bullying among adolescents in Jakarta, 

especially in cases involving digital or cyberbullying. 

Bullying behavior was found to be caused by several factors. One of the factors highlighted 

in this study was personality characteristics, as supported by previous research that 

examined the role of personality in bullying tendencies among Indonesian youth (Pertiwi, 

2019). This finding was also reinforced by research conducted by Zhang et al. (2021), which 

showed that personality played a role in the likelihood of bullying behavior occurring at 

school. According to a study by Nurfadilah and Listiyandini (2017) on adolescents in Jakarta, 

it was found that bullying tendencies among youth could be reduced when adolescents 

possessed high levels of mindfulness and empathy. Therefore, mindfulness was considered 

one of the fundamental variables contributing to the reduction of bullying behavior in schools. 

Bullying cases were often described as an iceberg phenomenon—those that were visible 

appeared to be few, whereas in reality, many remained hidden, deeply rooted in tradition, 

and often overlooked by both schools and parents (Fachrosi, 2016). The prevalence of 

bullying, particularly in school settings, had been reported to increase each year and 

occurred across various countries worldwide (Erismon & Karneli, 2021). Based on data from 

UNESCO, which covered 144 countries, it was revealed that 16.1% of children had 

experienced physical bullying (Borualogo & Gumilang, 2019). Furthermore, data released by 

the Indonesian Child Protection Commission (Komisi Perlindungan Anak Indonesia, 2017), 

based on a survey by the International Center for Research on Women (ICRW), showed that 

Indonesia ranked highest in bullying cases in schools among ASEAN countries, with a 

prevalence rate of 84%, followed by Nepal and Vietnam (79%), Cambodia (73%), and 

Pakistan (43%). 
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The occurrence of bullying was known to have various negative impacts not only on victims 

but also on the perpetrators. Wahyuni et al. (2019) emphasized that bullying had detrimental 

effects on both parties. This conclusion was echoed in a study by Darmayanti et al. (2019), 

which stated that while both victims and perpetrators were affected by bullying, the most 

significant impact was experienced by the victims. Dewi (2020) added that the negative 

impacts could be both short-term and long-term. The short-term impacts included feelings of 

depression and a decrease in motivation to complete school assignments. In the long term, 

victims often faced difficulties in building healthy relationships with peers and experienced 

persistent anxiety about being treated poorly by others. 

In addition to its effects, bullying behavior was also influenced by underlying factors. 

According to Mujtahidah (2018), the causes of bullying could be divided into two main 

categories: internal and external factors. Internal factors included personality traits and past 

experiences of violence, while external factors involved environmental influences and cultural 

norms. Rigby (2002) explained that individuals involved in bullying, whether as perpetrators 

or victims, could not be separated from the influence of their personality (Pertiwi, 2019). It 

was also stated that individuals who were targeted for bullying often possessed weak 

personalities and lacked the ability to stand up to their aggressors (Pertiwi, 2019). However, 

a study by Diyantini et al. (2015) found that while 58.2% of children reported having 

experienced bullying at school, there was no significant relationship between their personality 

traits (introvert or extrovert) and bullying incidents. In contrast, research by Putri et al. (2015) 

showed that adolescents with extroverted personality traits were more likely to exhibit high 

levels of bullying behavior. 

The HEXACO six-factor model was a personality framework developed based on the 

assumptions of trait theories, which had increasingly been recognized for being more 

comprehensive in explaining personality (Natasha et al., 2017). The HEXACO model evolved 

from the Big Five model and consisted of six dimensions. This personality framework 

provided explanations for personality phenomena that were not addressed by the Big Five 

concept (Mardhiah & Lutfi, 2019). For example, the HEXACO model was particularly 

valuable due to the inclusion of the Honesty-Humility dimension, as this domain was uniquely 

associated positively with prosocial behavior and negatively with antisocial behavior (Pronk 

et al., 2021). Furthermore, the cross-cultural validity of the HEXACO model made it an ideal 

option for studying bullying (Volk et al., 2018). The HEXACO model was in some ways 

similar and in other ways different from the Big Five traits (de Vries et al., 2016). The 

dimensions of Extraversion (X), Conscientiousness (C), and Openness to Experience (O) 
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were comparable to those in the Big Five (de Vries et al., 2016), while the remaining three 

dimensions differed significantly. The sixth dimension, Honesty-Humility (H), represented the 

most substantial divergence between the two models and was defined by traits such as 

sincerity, fairness, modesty, and the avoidance of greed—traits that were largely absent in 

the Big Five (de Vries et al., 2016). Moreover, Emotionality in the HEXACO model, similar to 

Neuroticism in the Big Five, encompassed elements such as anxiety, fear, and dependency 

(de Vries et al., 2016). 

Bullying behavior was regarded as having highly detrimental impacts on all parties involved, 

particularly victims and perpetrators (Pertiwi, 2019). Therefore, efforts to reduce bullying 

behavior were deemed essential in order to mitigate its harmful consequences. In contrast to 

bullying behavior—which was often characterized by impulsivity and a lack of empathy—

mindfulness was found to enhance empathy and a sense of care for others (Abid et al., 

2017). According to Jon Kabat-Zinn, mindfulness referred to a form of awareness (Hidayati, 

2018). It was generally defined as a state of attentiveness and awareness of the present 

moment (Olpin & Hesson, 2021). Hidayati (2018) further explained that mindfulness was the 

awareness cultivated by intentionally paying attention in a particular way, in the present 

moment, and without judgment. 

Baer et al. (2006) identified five facets of mindfulness, which were developed into the Five 

Facet Mindfulness Questionnaire (FFMQ): observing, describing, acting with awareness, 

non-judging of inner experience, and non-reactivity to inner experience. Observing referred 

to an individual's capacity to pay attention to or be present with various internal and external 

experiences. This included perceptions, feelings, and thoughts that involved the senses—

such as sight, sound, smell, and sensation—as well as cognitive and emotional experiences. 

Based on previous studies, the observing aspect had been recognized as a central 

component of mindfulness. Describing referred to the individual's ability to label or articulate 

feelings, sensations, or experiences using appropriate language. Meanwhile, acting with 

awareness referred to the tendency to maintain awareness and presence during activities, in 

contrast to operating on “autopilot,” where attention would typically be diverted away from the 

present moment. This dimension emphasized conscious attention and intentionality in one’s 

behavior. The non-judging of inner experience aspect described the individual's inclination to 

accept their thoughts and emotions without criticism or evaluation, allowing them to 

experience internal states sincerely and openly. Lastly, non-reactivity referred to the 

individual’s ability to allow thoughts and feelings to emerge and pass without being 

overwhelmed or responding impulsively. This dimension reflected the capacity to 

acknowledge internal experiences while maintaining emotional distance and regulation. 
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Based on the above description, it was explained that bullying remained a common 

phenomenon among adolescents, with Jakarta reported as the province with the highest 

prevalence of bullying in Indonesia. Several studies also indicated a relationship between 

bullying and personality traits. However, some previous research reported no significant 

relationship between personality traits and bullying, particularly when using the Big Five or 

other trait models. Some studies supported the suitability of the HEXACO model for 

examining bullying, emphasizing its cross-cultural validity (Volk et al., 2018). Therefore, the 

present study aimed to investigate whether personality traits—as defined by the HEXACO 

model—were associated with bullying tendencies and to determine which specific traits 

contributed to such behavior. In addition to exploring the relationship between personality 

traits and bullying, the researcher also included mindfulness as a variable of interest, 

intending to examine whether a significant relationship existed between mindfulness and 

bullying behavior. 

Personality Traits as Predictor of Bullying 

The relationship between bullying and personality had been examined using various 

personality models and had been associated with multiple personality constructs (Volk et al., 

2018). Among these models, the HEXACO model was considered particularly suitable for 

investigating the personality correlates of youth involvement in bullying (Pronk et al., 2021), 

as it provided a more comprehensive framework that complemented contemporary 

perspectives in bullying research (Pronk et al., 2021). The primary distinctions between the 

Big Five and the HEXACO model were found in the dimensions of honesty-humility, 

agreeableness, and emotionality (Ashton & Lee, 2007). The honesty-humility dimension was 

characterized by the extent to which individuals exploited or manipulated others, as well as 

by levels of sincerity, cooperation, and self-entitlement (Farrell et al., 2014). Furthermore, in 

contrast to the Big Five, the HEXACO model defined agreeableness as involving a greater 

tendency to forgive others and to let go of past grievances (Pronk et al., 2021). 

Mindfulness as Predictor of Bullying 

Evidence has shown that a relationship existed between mindfulness and bullying behavior 

(Faraji et al., 2019). A study conducted by Abid et al. (2017) on children demonstrated that 

mindfulness and bullying behavior were negatively correlated; children who exhibited high 

levels of bullying behavior tended to have lower levels of mindfulness, and vice versa. 

However, the findings differed from research conducted on employees, which indicated that 

mindfulness did not significantly moderate the effects of bullying on emotional exhaustion 

and employee resilience (Anasori et al., 2020). 
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Method 

Objective and Hypotheses 

The objective of this study was to examine the relationships between personality traits (as 

measured by the HEXACO model), mindfulness (as measured by the FFMQ), and bullying 

behavior tendencies among adolescents in Jakarta. This study aimed to identify specific 

personality traits and mindfulness facets that are significantly correlated with bullying 

tendencies. 

The hypotheses tested in this study were as follows: 

• H1: There is a relationship between Honesty-Humility (H) and the tendency of bullying 

behavior in adolescents. 

• H2: There is a relationship between Emotionality (E) and the tendency of bullying 

behavior in adolescents. 

• H3: There is a relationship between Extraversion (X) and the tendency of bullying 

behavior in adolescents. 

• H4: There is a relationship between Agreeableness (A) and the tendency of bullying 

behavior in adolescents. 

• H5: There is a relationship between Conscientiousness (C) and the tendency of 

bullying behavior in adolescents. 

• H6: There is a relationship between Openness to Experience (O) and the tendency of 

bullying behavior in adolescents. 

• H7: There is a relationship between Mindfulness and the tendency of bullying 

behavior in adolescents. 

Research Design and Sampling Technique 

This study was conducted using a quantitative method with a survey research design 

involving a rating scale questionnaire. The unit of analysis was defined as individual 

adolescents who were enrolled at schools or universities in Jakarta. According to data from 

the Central Bureau of Statistics, adolescents in Jakarta aged 10–14 years were recorded as 

totaling 765,642; those aged 15–19 years totaled 710,184; and those aged 20–24 years 

totaled 784,252. Therefore, the total adolescent population in Jakarta was identified as 

2,260,078. 

CONSENT FOR PUBLICATION 

Participants were explained the study’s objectives and purpose, and written consent to 

participate in the study was taken from them according to the protocol approved by The 

https://doi.org/10.37708/psyct.v18i1.955
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Research Ethics Committee of the Faculty of Psychology, Muhammadiyah University of 

Malang. 

To determine the appropriate sample size, the Slovin formula was applied as follows: 

 

Where: 

 n = Sample size  

 N = Population size (2,260,078) 

 e = margin of error (0.05) 

Substituting the values: 

 

Based on this calculation, the minimum sample size required was estimated to be 

approximately 400 respondents. In this study, data were collected from 350 adolescents, 

which was considered sufficiently close to the required sample size and therefore acceptable 

for further analysis. A non-probability sampling technique was employed, specifically 

convenience sampling. The inclusion criteria for participants were defined as adolescents 

aged 11–20 years who were attending school or university in Jakarta. The demographic 

characteristics of the participants were presented in Table 1. 

Table 1. 

Demographic Data Descriptive Results 

Variable N % 

Gender 

Male 

Female 

Total 

 

131 

219 

350 

 

37.4 

62.6 

100 

Age 

11-13 

14-16 

17-20 

Total 

 

20 

171 

159 

350 

 

5.71 

48.86 

45.43 

100 
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Domicile 

Central Jakarta 

North Jakarta 

West Jakarta 

South Jakarta 

East Jakarta 

Total 

 

48 

48 

109 

72 

73 

350 

 

13.7 

13.7 

31.1 

20.6 

20.9 

100 

Measures 

Data collection techniques were carried out using a questionnaire in the form of a scale. The 

method used to obtain responses from participants was the distribution of questionnaires 

through social media, specifically Google Forms. The questionnaire used as the instrument 

in this study was composed of three measurement tools: the Adolescent Peer Relations 

Instrument–Bully/Target by Solberg and Olweus (2003), the HEXACO-60 by Ashton and Lee 

(2007), and the Five Facet Mindfulness Questionnaire (FFMQ) based on the facets 

developed by Baer et al. (2006). All instruments were administered using a Likert scale. 

Bullying 

In this study, the tendency of bullying behavior was measured using the Adolescent Peer 

Relations Instrument—Bully/Target (APRI-BT), based on aspects defined by Solberg and 

Olweus (2003). The scale consisted of 18 items, including six items each for verbal bullying, 

social bullying, and physical bullying. A six-point Likert scale was used, with options ranging 

from 1 (never), 2 (sometimes), 3 (once or twice a month), 4 (once a week), 5 (several times a 

week), to 6 (daily). Responses closer to 1 indicated infrequent involvement in bullying 

behavior, whereas scores closer to 6 indicated frequent involvement. Each bullying type had 

its own subscore and could be analyzed separately; however, a total bullying score was 

obtained by summing all item scores to reflect an individual's overall bullying tendency. 

HEXACO 

The tendency of bullying behavior was measured using the HEXACO-60, developed by 

Ashton and Lee (2007). This scale consisted of 60 items, with ten items for each of the 

following dimensions: Honesty-Humility, Emotionality, Extraversion, Agreeableness, 

Conscientiousness, and Openness to Experience. A five-point Likert scale was employed, 

ranging from 1 (Strongly Disagree), 2 (Disagree), 3 (Neutral), 4 (Agree), to 5 (Strongly 

Agree). For each personality dimension, scores were summed, and the dimension with the 

highest total score was identified as the respondent’s dominant personality trait. 

Mindfulness 

The tendency of bullying behavior was measured using the Five Facet Mindfulness 

Questionnaire (FFMQ), based on the aspects proposed by Baer et al. (2006). The scale 
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consisted of five facets with a total of 39 items: observing (8 items), describing (8 items), 

acting with awareness (8 items), non-judging of inner experience (8 items), and non-reactivity 

to inner experience (7 items). A five-point Likert scale was employed, ranging from 1 (Very 

Rarely True), 2 (Disagree), 3 (Neutral), 4 (Agree), to 5 (Always True). Each facet produced 

an individual score and could be analyzed separately; however, a total mindfulness score 

was calculated by summing all item scores to reflect the respondent’s overall level of 

mindfulness. 

Reliability 

To assess the reliability of the instruments, data were processed using SPSS version 22 for 

Windows. Cronbach’s alpha coefficients were calculated for each subscale. A coefficient of ≥ 

.6 was considered acceptable. The results of the reliability analysis for the three instruments 

are presented in Tables 2, 3, and 4 

Table 2. 

Cronbach's Alphas of HEXACO Personality Reliability Test, Mindfulness Reliability Test Bullying 

Reliability Test 

 

 

 

 

 

 

 

 

 

Procedure 

The original questionnaire items were in English; therefore, a sworn translator was consulted 

to translate the instruments into Indonesian. To evaluate construct validity, the expert 

judgment method was applied, involving assessment and discussion of the adapted items by 

six experts. Based on their evaluation, the items were deemed appropriate, as all had 

Aiken’s V values exceeding 0.75, indicating acceptable construct validity. For content validity, 

a trial run was conducted, followed by item analysis using the corrected item-total correlation. 

Variable Cronbach's  

Alpha 

Honesty-Humility .822 

Emotionality .685 

Extraversion .664 

Agreeableness .688 

Conscientiousness .767 

Openness to Experience .718 

Observing .751 

Describing .780 

Nonjudging .801 

Nonreacting to inner experience .608 

Act with awareness .818 

Overall Mindfulness as Single Factor  .905 

Verbal Bullying .888 

Physical Bullying .936 

Indirect or Social Bullying .906 

Overall Bullying as Single Factor .957 
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Items with an r-value above 0.3 were considered valid, while those below this threshold were 

excluded. 

Ethics approval and consent to participate 

This research was approved by The Research Ethics Committee of the Faculty of 

Psychology, Muhammadiyah University of Malang (Ethical Code No: E.6.m/022/KE-FPsi-

UMM/VIII/2023). 

Human and animal rights 

No animals were used in this research. All procedures performed in studies involving human 

participants were in accordance with the ethical standards of institutional and/or research 

committees and with the 1975 Declaration of Helsinki, as revised in 2013. 

Results 

The normality test used in this study was conducted using the Kolmogorov–Smirnov test to 

determine whether the obtained data were normally distributed. The data were considered 

normally distributed if the significance value was greater than .05 (p > .05), and not normally 

distributed if it was less than .05 (p < .05). The Kolmogorov–Smirnov One-Sample test was 

applied using SPSS to assess the normality of the variables, including bullying, mindfulness, 

honesty-humility, emotionality, extraversion, agreeableness, conscientiousness, and 

openness to experience. The data normality test results were presented in Table 5. 

Table 3. 

Data Normality Test Results 

Variable 
Test 

Statistic 
p 

Honesty-humility .086 .000 

Emotionality .078 .000 

Extraversion .092 .000 

Agreeableness .109 .000 

Conscientiousness .135 .000 

Openness to experience .125 .000 

Observing .065 .001 

Describing .081 .000 

Non judging .095 .000 

Non reacting .131 .000 

Act with awareness .047 .057 

Mindfulness total score .070 .000 

Verbal bullying .116 .000 

Physical bullying .210 .000 

Social bullying .176 .000 

Bullying total score .128 .000 
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Based on Table 5, it can be seen that most of the variables obtained a significance value of p 

< .001 (p < .05). Therefore, it was concluded that the data were not normally distributed. As a 

result, Spearman's correlation analysis was applied to examine the relationships between 

variables in this study. 

Table 4. 

Correlation Analysis between HEXACO, Mindfulness Total Score and Three Bullying Types 

Variable 
Verbal 

Bullying 

Physical 

Bullying 

Social 

Bullying 

Bullying 

Total 

1. Honesty -.689** -.427** -.539** -.632** 

2. Emotionality -.386** -.429** -.423** -.444** 

3. Extraversion .265** .220** .237** .259** 

4. Agreeableness -.099 .068 .045 -.024 

5. Conscientiousness -.248** -.051 -.123* -.166** 

6. Openness .199** .178** .140** .191** 

7. Observe -.210** -.206** -.256** -.236** 

8. Describe -.212** -.268** -.305** -.272** 

9.  Non Judging -.228** .033 -.057 -.117* 

10. Non Reacting -.092 -.201** -.188** -.154** 

11. Act aware -.474** -.222** -.313** -.396** 

12. Mindfulness Total -.366** -.228** -.308** -.334** 

* p < .05; ** p < .01 

Based on Table 6, it can be seen that several significant correlations were found between the 

HEXACO personality traits and bullying tendencies. For the Honesty-Humility trait, significant 

negative correlations were found with verbal bullying (r(348) = –.689, p < .01), physical 

bullying (r(348) = –.427, p < .01), and social bullying (r(348) = –.539, p < .01), as well as 

overall bullying tendencies (r(348) = –.632, p < .01). Emotionality was also negatively 

correlated with verbal bullying (r(348) = –.386, p < .01), physical bullying (r(348) = –.429, p < 

.01), social bullying (r(348) = –.423, p < .01), and overall bullying (r(348) = –.444, p < .01). 

Extraversion showed significant positive correlations with verbal bullying (r(348) = .265, p < 

.01), physical bullying (r(348) = .220, p < .01), social bullying (r(348) = .237, p < .01), and 

overall bullying (r(348) = .259, p < .01). Agreeableness was not significantly correlated with 

any type of bullying. Conscientiousness was significantly negatively correlated with verbal 

bullying (r(348) = –.248, p < .01), social bullying (r(348) = –.123, p < .05), and overall bullying 

(r(348) = –.166, p < .01), but not with physical bullying. Lastly, Openness to Experience had 

significant positive correlations with verbal bullying (r(348) = .199, p < .01), physical bullying 

(r(348) = .178, p < .01), social bullying (r(348) = .140, p < .01), and overall bullying (r(348) = 

.191, p < .01). 
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In addition to the personality traits, mindfulness facets also showed significant correlations 

with bullying tendencies, as presented in Table 6. The observing facet showed significant 

negative correlations with verbal bullying (r(348) = –.210, p < .01), physical bullying (r(348) = 

–.206, p < .01), social bullying (r(348) = –.256, p < .01), and overall bullying tendencies 

(r(348) = –.236, p < .01). The describing facet was also significantly negatively correlated 

with verbal bullying (r(348) = –.212, p < .01), physical bullying (r(348) = –.268, p < .01), social 

bullying (r(348) = –.305, p < .01), and overall bullying (r(348) = –.272, p < .01). The non-

judging facet had significant negative correlations with verbal bullying (r(348) = –.228, p < 

.01) and overall bullying (r(348) = –.117, p < .05). The non-reacting facet showed significant 

negative correlations with physical bullying (r(348) = –.201, p < .01), social bullying (r(348) = 

–.188, p < .01), and overall bullying (r(348) = –.154, p < .01). The acting with awareness 

facet showed the strongest negative correlations across all types: verbal bullying (r(348) = –

.474, p < .01), physical bullying (r(348) = –.222, p < .01), social bullying (r(348) = –.313, p < 

.01), and overall bullying (r(348) = –.396, p < .01). Finally, overall mindfulness was also 

significantly negatively correlated with verbal bullying (r(348) = –.366, p < .01), physical 

bullying (r(348) = –.228, p < .01), social bullying (r(348) = –.308, p < .01), and overall bullying 

tendencies (r(348) = –.334, p < .01). 

Discussion 

This study aimed to examine the relationship between bullying behavior tendencies, 

HEXACO personality traits, and mindfulness in adolescents in Jakarta. Based on the 

correlation results, significant relationships were found between bullying tendencies and 

several HEXACO traits, including Honesty-Humility, Emotionality, Extraversion, 

Conscientiousness, and Openness to Experience. Specifically, Honesty-Humility, 

Emotionality, and Conscientiousness were negatively correlated with bullying, while 

Extraversion and Openness to Experience showed positive correlations. The Agreeableness 

trait was not significantly correlated with bullying tendencies. 

These findings suggest that higher scores in Honesty-Humility, Emotionality, and 

Conscientiousness are associated with lower bullying tendencies. Conversely, higher scores 

in Extraversion and Openness to Experience are associated with increased bullying 

behavior. In addition, most mindfulness facets were significantly negatively correlated with 

verbal, physical, social, and overall bullying tendencies. 

The results can be summarized as follows: (1) Honesty-Humility, Emotionality, and 

Conscientiousness traits showed significant negative correlations with bullying tendencies, 
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indicating that individuals with higher scores in these traits tend to exhibit lower bullying 

behavior. (2) Extraversion and Openness to Experience traits showed significant positive 

correlations with bullying tendencies, suggesting that individuals with higher scores in these 

traits may display more bullying behavior. (3) Agreeableness was not significantly correlated 

with any form of bullying. (4) Conscientiousness was not significantly correlated with physical 

bullying but was negatively correlated with verbal, social, and overall bullying. (5) Among all 

traits, Honesty-Humility had the strongest correlations with verbal, social, and overall 

bullying, while Emotionality was most strongly correlated with physical bullying. 

The Honesty-Humility dimension reflects honesty and humility (Mardhiah & Lutfi, 2019). 

Individuals with high Honesty-Humility scores are described as avoiding manipulation or 

deceit, valuing fairness, and refraining from exploiting others (Lee et al., 2013). On the other 

hand, low scorers may exhibit selfishness, greed, and exploitative behavior (Volk et al., 

2018). Bullying is characterized as a goal-directed exploitation of power (Pronk et al., 2021). 

In this study, Honesty-Humility was negatively correlated with bullying tendencies, aligning 

with prior research by Volk et al. (2018) and Farrell et al. (2014), which emphasized the role 

of this trait in reducing bullying behavior. 

Emotionality reflects emotional attachment and altruism toward others (Farrell et al., 2014; 

Lee et al., 2013). High Emotionality is linked to empathy and harm avoidance (Ashton & Lee, 

2007; de Vries et al., 2016), while low scores are associated with cruelty, fearlessness, and 

risk-seeking behavior. In this study, Emotionality was negatively correlated with bullying, 

consistent with findings from Volk et al. (2018) in a Chinese sample. 

Extraversion relates to social presence and leadership (Pronk et al., 2021). While it can have 

both positive and negative effects depending on social context, it is essentially about social 

attention (de Vries et al., 2016). This study found a positive correlation between Extraversion 

and bullying, supporting prior findings by Putri et al. (2015), who noted that extraverted 

adolescents often engage in bullying. However, this result contrasts with Volk et al. (2018), 

who found lower Extraversion scores in Canadian bullying samples. 

Agreeableness involves forgiveness and tolerance (Lee et al., 2013; Pronk et al., 2021). 

Higher Agreeableness is associated with harmonious interactions, while lower levels are 

linked to grudge-holding and irritability (Volk et al., 2018). In this study, Agreeableness did 

not significantly correlate with bullying, although prior research, such as that by Pronk et al. 

(2021) and Volk et al. (2018), found otherwise. Differences in age and educational 

background among participants may explain this discrepancy. 
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The Conscientiousness trait is associated with diligence, goal orientation, and organization 

(Pronk et al., 2021; Lee et al., 2013). Lower scores indicate impulsiveness and carelessness 

(Ashton & Lee, 2007). In this study, Conscientiousness was negatively correlated with 

bullying, reinforcing findings by Volk et al. (2018) and consistent with Rosen et al. (2017), 

who stated that bullies tend to act impulsively. 

Openness to Experience pertains to curiosity and appreciation for aesthetics (Lee et al., 

2013). Individuals scoring high in this trait enjoy novelty and creative activities, while those 

with low scores may avoid such experiences. In this study, Openness to Experience was 

positively correlated with bullying behavior, possibly reflecting a desire for novel experiences, 

including harmful ones. This result contrasts with Pronk et al. (2021), who found a negative 

correlation, potentially due to cultural differences. 

The results regarding mindfulness and bullying tendencies showed that: (1) All mindfulness 

facets had significant negative correlations with overall bullying. (2) Most facets, except non-

judging, were negatively correlated with physical and social bullying. (3) Most facets, except 

non-reacting, were negatively correlated with verbal bullying. (4) Acting with awareness had 

the strongest correlations with verbal, social, and overall bullying, while describing was most 

strongly correlated with physical bullying. 

Overall, a negative correlation between mindfulness and bullying was found, suggesting that 

more mindful individuals are less likely to engage in bullying. Bullying often involves 

impulsive behavior and a lack of empathy (Abid et al., 2017). Mindfulness enhances empathy 

(Naik et al., 2013) and interrupts automatic emotional reactions, thereby reducing aggressive 

behavior (Faraji et al., 2019). 

Limitations & further research 

One of the limitations of this study was the absence of a screening process for selecting 

respondents. As a result, the students who participated as respondents were not necessarily 

individuals who had engaged in bullying behavior. In future studies, it is recommended to 

include data that distinguish respondents as either perpetrators or victims of bullying, since 

this study did not provide such classification. Further research is also encouraged to examine 

the effectiveness of mindfulness-based training programs in reducing bullying tendencies, 

given that this study found a significant negative correlation between mindfulness and 

bullying behavior. 
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Conclusions 

Based on the results of the study, it was concluded that among the six HEXACO personality 

traits, only Agreeableness (H4) was not significantly related to bullying, while the other five 

traits and mindfulness (H1, H2, H3, H5, H6, and H7) were found to be significantly 

associated with bullying tendencies in adolescents in Jakarta. Furthermore, among all 

personality traits, verbal bullying, social bullying, and overall bullying were most strongly 

correlated with the Honesty-Humility trait, while physical bullying showed the strongest 

correlation with the Emotionality trait. Additionally, it was concluded that among all 

mindfulness facets, verbal bullying, social bullying, and overall bullying had the strongest 

correlations with the Acting with Awareness facet, whereas physical bullying was most 

strongly correlated with the Describing facet. 
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